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for instruciicr in ccsmom comaunication tasks {corversationms,
intervisus, public =pcaking). A “rhetorithsrepict,® who deals only
w5th the soluticn tc comaunicaiions problems, aust be concern=sd with
appropriate emalysis of client deficiencies, establishaeri of goals,
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for rany years, the fie]d of” speech focused Fuch attentionona -

greup of peopie whose theoretical. ex;stence vwas without questwn tut

-

hhose existence in _reality was dm.bcfui These pcop‘!e vere called _

“stagefright yictims.* Stagefright, presumably, was a state of over- ‘ -

Awhe‘lming anxiety which réndered & perscn incapable of appearing in public.

Given the theor#tical existence of this overpowering anxjety, it was pre-
’ fod - - - i . A - L

surmed that Tesser anXieties wouid result in lesser symptéms, put that __

there was, screwhere, a line which separated the.amount of fesnsion #hat

was "normal” in a co_::mnica,tion situation ard an amount of tension that
. .
was “abnormal’, and resdered its possessor a candidate for some kind of .

-
-
- -

‘treatment. o -

There were a nurber of Tatent assumptions here, not the Jeast of
which was that there was something pathological about the person who did ~
not engage in oral communicaticn (to the extent that the people around

him did). This, of course, reflects the American culture which’ demands”

- - -

body politic: “ncat got your tongue?” Etc. ,There is no real problem

here. Every culture defines a level of oral participation for jits citi-
zens, and/or, i ts_citizens, thrgugh their partiqipatory choices define
a Tlevel of-oral participation cheracteristic of the culture. We tend to
uhderstand a culture by examining the kind of talk that people dake ‘in it =

and about it..

Gerald M PRi11ips is a Professor of Speech Cormzun‘ication at The
Pennsylvania State University. - Y

Every citizen must contribute to the decisjqns'of the L

Thus, in the American sulture, the demand to particiiate/\j )
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in oral disccurse is urgent, ard eyebrows are at least raised at these

who €o rot parhapate ezther b_.' ct-mce or by disability. A .

_ Trere is also 2 tendency m P':encan culture to cescrite dewa- .
- |
tions from any kind of defined norr: as patno]ogies or diseases. - The

medical dector holds the highest status in Arerican scciety, and cany
. acaderic professicnals seek to erulate physicierhocd by finding dlseases

. . m thin melr Wi spema}ty and proceeding to generate treairent- T‘?’:ﬁ‘

- was certainly the case with “stagefright,” for a whole ceneration of cor- .-
runication scholars devoied their 4ime ard erergy_to raising ge 1evei

. . ‘s.‘ skill and confidence of stagefright victims by improving treir self

il esiaem; develsping perfomence skills, desensitizing them from the .
. 7 g
ravages of anxiety, or teachmg them techniques of assertive rianagement

vr -

. of tension. _C1i nieians have atte"zpted handle apprehensicns associated
. ) with communi cation using Alpha waves, sensitivity training, behavior

modification, elocution and performance skilis training, the "method" as

in tneater, ratipnal emotive therapy, priral scream therapy, assertive

’ therapy, Pccnsciou_sness ra'is.ing,_qnd others tod bizarre to dignify by

* mentioning. A1l of these "treatments® were directed at a_"disease.”

People who were defiped as diseased were presumed to be_apprehensive, and

-

iT, they were not apprehensive, ihey became appreﬁensi’ve as soon as they === .
experienced the prcpaganda that desi gnated them as diseased. ' ' ~ .
- . It was t’o answer thxs kind of thmkmg that the concept "retwenceu

- *
» »

was devised. Reticence emerged as a goncep’t in 1963 when .the question

» i .

was asked, "Are there people who seem to«hdose to avoid communicating

bécause they get more out of silence than they do eut of parf'icipation?" o
7
- Ex::m"lnation of a group of vo'lumeer subJects jndicated that most of us,

at various times and places, sée sﬂ:uatwns in wh1 ch ve cou'ld participate, .

Y . Pe L . )
» ';
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- tut we cfcose nict 40 tecaute ae Feel we zre 1ot sufficientl, zxiiled fo -
- « |
. * succeed, £r tecause the reaards o t e =zl ﬁd by participatir a rot
- - ’ - . * -

suificient to ~ctivate us. or tecause e vi;glj have Sfrethirg ~ore ir-
portant ic- devote cur ii’e to. I7-¢ of us ~ay even chcese to avoid par-

-

icipaticn Fecause we are apprerensive a*out the cutccre, iF we parti-

or

ci:atza or bécause we 4o rot fesl co-petent in that sori of situation.. 2
] e Tiere are ever sgme péepin'nfa feel 1rc£; etont at ~ost rcrrvnzcatxcﬁ . ) -
X e satuataons and thus sperd o5t cf their tire in Silence--and there are
- e many cthers «hp are quite ccayotent at ~ost speech saxuafzuréﬁ;ho choose - -

- t‘

) . . to avoid then anyway because fney prefer silence. tote that,we have been

LR

- talking about cnoice affinnot about patholegy. - We have been discussing

- the way pesple view a.situaticn in which they could or could not partici-
g’ P * e " -

. Ppate and atout the choices they rake to do so or rot:

The resu]t of all this aralysis is che diSCOVGrj that there are scre o
people who have cemrun1cazacn problers that JLeed attent:cn. The;;}oblems

are those of skai’ and/or skill develcprent and h; apprepriate attention

is a particular and carefu11y adapted job of tegching. It is these’péop]e - s

~ s *

that we call ’ ref icent.” The question now is how to go about locating

. v them, and what to do wifh ther cnce. they are located.. It 1s Lhe purpose
" . of this paper to d1scu5§ the ways and reans of dzscozering people with ¢

hd =
communication problems.  1In the folicwing papers we will discuss modes of

- - »

i instruction and how eff ectzve‘jhose rodes- 0f intruction are.. - .. 3

- ) ) A]thoughﬂa great~nuvber of scholard have atterpted to jsolate people

with cormun1cat1on problems thrcugh the use of various paper and pencil

tests, it 1s our con51dgrpd optlon that such identification is” c1nt1ess. ;

. * e,

- Vost of. the items on Lbe questiornaires point to feelings of anxiety and

™
*

- *

not to situations in which comrunication is carried on. If we presume

-
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. ) supervisors, important people?

»
»
[}

that corrunication prebiers ‘are rosily sizuatiorally tased and unigue

thar *y is zointless o try to fird a corron cause
‘ !

. - .

t> the individual,

12

or set of sy-picms trat isclate pecple with prefierz. Furirerrore, if

we agree that feelirgs of temrSicr gre ccoop to rost murans, but that

tredtrent of the tensicrn nas 1ittle or rothirl to do with the acquisition
of -perfrr—ance skils, then the'questicns about

S
- -

sre also gointless. : L .- .
- . - - - . ;_ i -
It gpoears —ost efficient ic identify pecple who have precblers

by sirply asking recple, in gener:i,

<

L -

- 3.
if they would care to vyolunteer¥ior

instruction in oW i dp scre-corron tasks that they
IS E . #

- rd - -
do. For exa—cie, ne’'sénd 2 bul?etip to 211 students who enroll in our
> fhtniab

-

basic speect course {ard a sim

in which we —ake the fopilowing staterents:
. o . . .

.- ?lease check the Tollcwing 1ist ¢f comrunication problems.  If
any of them describe you, you may wish to volunteer for special
instruction in how to deal with the problems. If So pléase come
W . . - ‘ .

1. Do you tave difficulty asking. questions in class? Gces the

( conversaticn seem_to spin by before yol can get your ‘ques~

tion in? .- ) . . .

When you are cailed on to recite, do you forgat the answer.

_even though you knew it the mement before? Do you get a

*  'similar feeling when it seems-to b2 ygur turn? = -

3. Do you feel'awkward in opening conversations with strangeis?
Once you find yourself in a conversation do you have 1ittle
to say? : -

4. - yhen you stand up to speak in public do you find that you
forget much of what you have to say, or the points come
out in disorderly. fashion ever though you were carefully

prepared?, - ~ o ] .
5. Do you sometimes perspire, shake, have headaches, dryness
of mouth, sick stomach, etc. when you have to face a .

» communication sitdation? .
Do you have difficulty getting through interviews with peers,”

'y

7. Do you often find yourself jdentified as-a "gbod listener" ~
w’nen__youfwop]d rather be seen as a good speaker? -

17 you have any of these concerns and would like to work on them,

-

- AY

-

ilar tulletin ia the comrunity at farge) .

.

>
tensicn or apprghension -

i te & io
.?y not te sble Py } %

&

"




. we are prepared to offer ycu expert instruction wirected to yourt
particufar reeds.

-
£+
- -

“flot all ¢f the people whe respord fo this notice have préb]ems in .
cerrunicating. Some who core merely desire an easy way cut of. the speech
: - x . iy .
» - - - * - 14 . - . «
requirerent. ¥e make it clear to them thai the-special instruction sec-

- -

'tion§ are rore difficult and more severely graded than the other sections.

Some ccre who are merely curious, er who have somé tension about facing -

*

= .
the prospect of a pubiic speaking course. ¥e assure these people about
the corpetericy of-our instructioral staff and send them on their way. A -

few pecple cocme because they are suffefing from severe erofional prcbiems

-
-m®

anc see the speciai 6otiée as-a way of obtaining special treatment. While

we do not “turn these peopie away we are careful to make contact with ther-

~ » 4

aplsts currently working w1th them so that we can 1ntegrate our instruc- .
& .
f}oa carefully’ w1tn the therapy- Sometimes we get peopie who have "de-

fects" in their speech product‘on. They 1isp, stuiter, have probfems'in .

pifch or qua]1ty of voice, etc. These people may not necessarily gave .

-
»

. opnnmnication problems. ~We need to check with' their therapists' to dis- »
cover how much 6F the difficalty is centered on the mechanics of speech

production and how much concern there is for social affiliation and

%

4

management of normal speech situation. ) ) "

Basically then, the people we work with aré'af three sorts. There

are those who report -that the nept at speaking in oné or more of

the s1tuat10ns spec1f1ed If these people cannot denonstrate their in-«

eptitude, then we are confronted w1th a problem of percept1on. We must
convince these peop]e that they are do1ng all right. ) ) - .
Hlext, there are people whose difficulfy can be seen by an outside

- observer. The problem can be objectified and dealt with:in épec?fic

* -




N b - -

¥ocales. Finally ttere is tre ferscn who has a preblem who 3s aiso being
treated by a speech pathologist or a psychtotherapist so thet integration

. i . o
of instruction with other treatrent-is mandated. £ corunication problem

R . . - PV N =g o e .
- . Can exist on its own or be asscciated wWith stire other k:m? of problem. A .

= - = - h
-

cemmunicaticn problem may or may not have tension, apprehersion, or even
. _ . . e ‘ T ) -
. 2 form of anxiety associated with it, cadsed by it, or it may ster from
a@ reurosis based on a fundarental anxiety. The main peint to keep in
»

nind, however, is that in dealing with a cemmunication probien, treatment
- . *

-

- Vel : - - * - - - -
¢ of other ramifications must be left to other relevant professionals. The
“ - - v

“rhetoritherapist” who deals with cerfiunication probﬁams, rust focus om :

~comrunication’ processes alone. - s

-
* * -

Basically in performing ansanalysis .of the nature of a comrunication
- - e

. prob‘aem ve need io,,examine -ft'mr critical Ae'ler‘r:’eﬁt's‘: .- . .

1. We rmust \discover what it is the individuai wishes to alter -
and how he would kiow it if it were alfered. We rust under- -
stand what he hopes to accomplish by altering his com-
municatien.. s T .- ] ’

»

= -~ - -

* -— - -
-

- 2. We must discover pre(;.is;‘ly what .the deficiencies are in

- comnunication and which subprocesses of comunicgtion ) ‘“
-~ are inyclved in the cifent's problen. ) .
2 ’ . -, - .
- 3.. We need to discover how ‘important it is to the fndivi- - o~

dual to improve his cumrunication behavior and what ) T,
he “may be winning or 1osing by his present communication : .
behavior. . . . —

© 4. We need to discover hgw the individual p‘erce'ives his.own
behavigr in relationship with others and how he under- RS
-stands the rhetoricdl quality of behavior -exchange.

* Goals. Most people approach comiunication training with *fuzzy"

ideas about what constitutes effective speaking. Many will say that they <
" need to acquiré "ooise” and “self confidence." They cee other people as :
error-free'andﬂthemselves as filled with errors. They tend to become

sy * : PR 5. -
acutely conscious ‘of their, non-verbal pauses, their ‘unnecessary -

" ¥
7 - . » v * %




*

-

¢

vccalizaticns, the awkward 2aps ir corversaticr, the cmission-of a de-

tail in-connected speech. If is necesszry, therefore, %o bring ther -

r]
-

into contact with what ordinary speech lggks like, to cerornstrate to

- ®

them that it lcoks very —uch like what they do, and that there reaily are
very few ard —inimal Giffererees teiween spearers. Orce this is accer-

- - - - .
plisbs_, fceus _can be divectza to develorrent of specific staterents

P

atout what the individual wants 6 acccmplish ir particular situations.
I - T - - -
At-this point, sore real urderstirding of the "protlen” begins to emerge.

L
‘o

. . . ‘-‘. - . - - .).
s Peficiencies in subprccesses. It rust be querstcod that we are-

dealing with rhetoricai, &5- opposed to exprassj§§J speeck. That means ;
> * N - ¥
“Speech directed to-sore purgose. Theresare some clearly identifiable D
- ” 4y-
-]

and forral subprocesses here that can be analysed, and individuals

“ trained speci fic liy 50 sha speech can Fe conceived and delivered in an

-
-

orderly manner. - - .
s . A N “« -
1.- There needs to be an understanding of “rhetorical.situations.”
-’ - The c11gnt needs “to know what can be accomplished by th& use
* of various speech forms, in particular situations. He needs
v to-be able to identify particu]ar situations in which he -sees
himself as a speaker ga1n1ng scEeth1ng ;nrough the use of
speech “r i - . T
SRS 4 Once he has: identi fied “the sttudtion, he must be able to °
» analyze the situation and the people in it to find out:what is

- permissible; what vust not be done, what kinds of discourse would
be most useful, ard. who the particular people are that would
represent the<b°st-auglence for his remarks; e . ‘:

b - * ..“-‘
% 3. This analysis leads to th establishrient of a spec1f1c speech -
goa] defined precisely an d1cected to a particular audience. s

4, Once this analysis has been ccmpleted, the individual must then .

N search his mind for ideas to say,.and he must select and adjust . .—
the ideas-so that they are appropriate to his godl, to the
people with whom he_.seeks the goa] and to the situation in,

which he finds himself. = _ - .

*

B
»
L -

5. Once the 1deas have been se]ectod they must be arranged Jdn )
a systematic format so that they are 1ﬁ%91]1g1b]e to the minds
at which they are directedy

- -




» 3 .

6. Once organized, words must be selected to represent the ideas’ - |

RIS and the words must be put eogether according fo some consis- .

! tent grarmatical ‘construction apprehended by the pecple to |
whem the words are directed. - . .7

-
=3 -~
r -

. . 7. .Tbe words rust then be.said audibly and completely.
.- 8, . Finaily, after saying the words, the jndividual.must’ examine ~*
- »~ the situation for responses, make an assessment of how well
. ke did, how much he accomplished ard what remains to be done,
s so that he can turn to another analysis and pove to_the . .
. -.next speech experience. . -

-

e . S. In tases where there is reciprocal discourse going on, al]l1 . .-
of this has to happen almost instantandously. 0ur'speaker ’ -
has to learn to-become a listener so that he can near and .
* ) understand responses to him and make appropr1ate decfsions ’
. about what to say next. -~ . .«

We can see by this ]1st of subprocesses that speech is not a‘dis- .

orderiy and rardom process, and that it is poss1b1e to examine an in-

- dividual to dgscover where he is weak. Specific tra1nqng can be agp11ed

to any and all of the subprocesses, bnce it has been d1scovered_where -

- - » e _ -
our client is weak . . ) - . .

” - . »

‘: -

Stake. Some things matter more than others and it is hard t0 pre- . “ﬁk

e

i ' diét which events an individual will regard as most 1mpqriant. Therefore,

-
. L. - >

it is mecessary to understand where the individual is making his greatest’

investment; where he feels jmprovenenf will requfre njnimum effort, where .
. A i@provement is necessary_to_hjslprofessionai or academic 1i?e, where im-
prpvement is important to enhancement of his, self image or growth in his
' jnterpe;sonal refationships. By understanding the Tevel of investment .
‘ - in ehange, the instructor may devise procedures to build successe€ in

areas of least importance to support instruction in areas of greater .

- €

importance. . ; . - ~

. ] "'"#"_Ehetoricai"qbality There-are a number of subtle matters that need

* to be understood F1rst and- foremost rhetorical speech cannot take p]ace




-

Y

- un!ess the 1nd1v1dua1 understands that it is poss1b1e to 1nf1uence and - % |

be 1nf1uenced through speech. The sensitivity that he has to otner

people will determine to a Iarge_extent‘how well he can Tearn the sub-

procésses. The person whd cannot understand how others are inf]uenced‘ -

.

or even’ how he, himself, is influenced by others is in 10 pos1t1on to:

v -

* 'beg1n to learn the rhetor1ca1 subprocesses The examination of rhetorical

. . 2 ’

. A perceptions must beg1n at once. and basic instruttion must be offered to’

R )
&
demonstrate to the individual tha; rhetorTca],ppeech is cohs1déred pre-
- - &y .
pared, dhd delivered to some purpose .even when it aggears spontanéous and

- Ko

Y

L is exceed1ng1y rap1d in exchange
o7 .
I

What this a1l adds up to.ds ggpegotlat1on between an 1nd1v1dua1 and ’ ;- .
" a spec1a11zed teacher called "chetoritherapist.” The negat1at1on com-l y‘

/\
mences when the teacher offers 1nstruct1on “devoted to part1cu1ar communl—
. cation prob]ems lThe*second step 1s the 1nqu1ry'mage by an-1nd1v1dua]
I &% -
about wpether or not he m1ght fit the mode], i.e., whether or not he has

a commun1cat1on problem or whether what concerns him mlght Just as well '

be Hknd}ed<ln\the_regular course of formal 1n§truct1on Once it has been .
& .

. ascertained that some*pég Iem,eXJsts, its nature must, be negot1ated tne

- discovery of whether it is assoc1ated W1th a speech defect or a neuros1s 2
< T~ .
- comes,first. Second is Iocat1ng the d1ff1cu1ty in terms of- the. cr1t1ca1

a -l ,e]ements, culminating in specifying’ the rhetor1ca1 subprocesses to,wh1ch

tdaching is to be directed. This'form of negotiation guarantees fd} the.

-

teacher 2 willing and -onm1tted SUbJer It a]so guarantees a logical
| B

and order]y plan of pedagogy d1rected prec1se1y at student needs ’ ' .

-

- * In short, the cards are stacked for success. By the sane token, because

instruction is preceded by negotiation;.there'is no;interference with in-

. - . — " . - -

1. z
.. dividual rights; thdse'who wish to remain out’ of contact may do so.
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. There is also no insult adm1n15tered through an unwarranted d1agnos1s

~ -
-

Fo110w1ng the-most contemporary modern psych1atry, we see

'ﬁroﬁiems in\1nteract1on as willed and selected. Just as\the modern

.
- R

‘psych1atr1st negot1atEs the nagure of an emot1ona1 .and persona]1ty

d1ff1cu1ty wvth his client in order to agree on a course of treatment,
L '4-
those of us who deal with communication prob]ems assume that the problem
. . - :; » -. . . . -*9’ ) H
is'the result of a choice made.. Any choite made may be a1tered' The

act ‘of a]terat1on is the s1gn1ng of the contract (tac1t1y, verba]]y, not
’”hecessar11y in wr;t1ng) to 1mprove as a resu]t of special instruction

The fo]]ow1ng articles wil? deta11 what’ form ﬂhstruct1on takes and

L d

how ft is administered, as well as an assessment of how effective that

.
e - : : - 1
. . LY
dnstructioh -has been. , :
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